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Abstract 
The information and technology era we live in has brought along an ever-increasing need for translation. In parallel with growing 
international co-operations of both political and commercial nature, the need for translation increased as well, therefore quality 
expectations are raised. Such expectations had a considerable effect on the number of Translation Studies and Translation and 
Interpreting departments. There are various languages offered in translator training in Turkey. German, English and French are 
prominent languages in that regard. Growing number of translator training departments has also accelerated the scientific 
research in Turkey. The content and aspects of scientific research in translation studies is determined by the scientific language of 
scholar along with other factors. In that context, translator training departments take certain language pairs into consideration for 
theory and application.  This study aims to find out the role of scientific language on courses and their content, and whether there 
is a difference in curricula and courses in that regard and the reasons of possible differences and what their effects might be. For 
that purpose, curricula and course content of translator training departments will be compared according to certain criteria. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Education and Research Center. 
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1. Introduction 
If we evaluate the developments regarding translation and its profession from past to present, it is possible to say 
that translation has always been a useful instrument in many fields. Even though translation activity has a long past, 
is has been only accepted as a profession in Turkey in 2013. The ever-increasing need for translation following the 
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developments in technology, trade and politics has accelerated the process of its acceptance as a profession.  
Translation is nowadays is around us in all areas and as a result the expectations from the profession have raised and 
the attitudes towards translation and the profession has changed. Translation is no longer seen as a transfer from one 
language to another. It is not wrong to say that there is awareness on this matter, at least to an extent. The steps 
taken in Turkey for translation and its profession could be interpreted as the appreciation of the translation 
profession and its value. In that regard, attraction is drawn to departments that aim to train translators. Translator 
training departments have had to/will review their curricula in terms of Bologna process and occupational standards 
that have been recently put into practice.  
Within that framework, it is emphasized to take the translation profession as the common ground of the relevant 
work in the field. How the aim to find a common ground in terms of the goals of academic translator training is 
reflected on the curricula in that regard? And how the languages of instruction or certain movements affect the 
relevant academic institutions’ curricula?  The curricula of translator training departments will be examined in this 
study in order to find answers to relevant questions. Surely, there have been various studies on translator training. 
This study differs as it takes occupational standard and industry expectations into account while looking for traces of 
movements in translator training curricula. In that regard, a new perspective on translator training is aimed. Within 
that framework, we will discuss the professionalization efforts and recent developments as those are the starting 
point of this study. 
2. Translation Profession in Turkey 
The efforts to recognize translation as a profession are carried out by Professional Competency Board (MYK). 
The board “takes occupational standards into consideration and determines the national standards in terms of 
technical and occupational fields and carries out inspection, assessment and evaluation, licensing and certification 
activities” (MYK, 2014).  
The efforts regarding translation profession were initiated in April 2012. The study group consisted of the 
members from different associations in Turkey as Translation and Interpreting Association, Association of 
Translation Companies, The Deafness Federation, Professional Competency Board, Conference Interpreters 
Association and various universities and The Directorate for Translation Coordination. Occupational standard draft 
is presented to shareholders and following their suggestions and comments it has taken its final form. Occupational 
standard is published in gazette on 29.01.2013 and became official. (Gazette Date-Number / 29/1/2013 - 28543 / 
repeating) Occupational Standard for Translation Profession includes subjects as Definition of Profession, The 
Status of Profession in International Classification Systems, Regulations on Occupational Health and Safety, Work 
Environment and Conditions, Profile, Tasks, Activities and Performance Index, Instruments Used, Knowledge and 
Abilities, Attitudes and Behavior, Assessment and Evaluation and Certification (See also Occupational Standard for 
Translation Profession (See also Occupational Standard for Translation Profession). The question is to what extent 
this occupational standard that forms the framework of the profession should be taken into consideration in 
translator training? Or not at all? We need to seek answers to relevant questions with regards to academic translator 
training. The opinion of the Council of Higher Education gains importance in this matter. Bologna process carried 
out by the Council of Higher Education has been affecting the functioning of universities for a while. We can look 
for answers in that context. In applying Bologna Process, it is emphasized that the work of Professional Competency 
Board (MYK) should be taken into consideration.  
 “Determining the occupational standards is the main task of MYK. Occupational standards are the basis of 
designing the training curricula according to industry requirements and determining the standards of an individual’s 
abilities regarding his/her profession” (YOK, 2010: 33). 
According to this statement, training institutions has to take MYK’s standards into account. Even though the 
subject is open to question, it is valid in terms of determining the situation. In terms of translator training, the need  
arises to use the occupational standard to design the curricula. Since the members from universities took part in 
shaping the occupational standard for translation profession, we can conclude that there should be no conflict with 
the current understanding of academic training. On the other hand, setting the framework for translation profession 
and concretizing the expectations from the translator in terms of knowledge and abilities might result in finding a 
common ground in the curricula of the translator training departments which aim to develop the relevant 
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competencies. In that regard, we should be able to speak of coordination among translator training departments. 
Determining the current situation is only possible thorough examining the curricula of translator training 
departments. A comprehensive examination will exceed the limits of this study therefore certain parameters will be 
set in order to narrow the limits.  
Within this scope, the curricula of the translator training departments in Turkey should be compared. In translator 
training, the most distinctive difference is the language in the departments, accordingly it is crucial to focus on the 
relevant difference in order to obtain exact results. In that regard two aspects will be significant. Firstly the 
difference of curricula in departments will be examined and secondly whether there is an influence of language on 
the curriculum will be examined.  The language differences of the departments enable us to mention the influence of 
movements. Thus, we need to briefly mention the developments in Translation Studies and the movements in the 
field as it is crucial to see the development of the field to evaluate the current situation of the translator training 
departments. 
3. Scientific Evaluation of Translation and the Existence of Movements 
According to Turkish Language Association’s (TDK) definition movement is “different methods or approaches 
in a scientific field or branch of art which has distinctive features and qualities” (Grand Turkish Dictionary 
www.tdk.gov.tr online; 15.01.2015). With regards to translation studies, we can follow the tracks of movements in 
various approaches following the paradigm change.  
Translation is commonly defined as the transfer of a text from one language to another. The relevant definition 
has been widely accepted for a long time. However, when we think of translation as an act with a purpose and 
function, we realize that the complex nature of translation cannot be defined with such a brief explanation. In her 
paper called “Translatorisches Handeln: Theorie und Methode” Justa Holz Manttari investigates the factors and 
agents which affect the translation process and translator decisions. Within that scope, she presents a realistic 
approach departing from the complex nature of translation and the translation industry (See Manttari, 1984). This 
complex structure has been dealt with different aspects from past to present as various components are 
distinguished. In that process, translation is defined over and over again and existing definitions are extended. 
Translation act is carried out by a translator for a society which has a culture other than the source culture. This 
reality has been overlooked in theoretical approaches for a long time. The social dimension of translation has been 
taken into consideration following the approaches in 1980s. Recognizing the relevant components of translation has 
strengthened its scientific status as well.  However, this approach was not common when translation studies emerged 
as a new discipline in 1970s.  
James Holmes is among the scholars who pointed out the need for a new discipline. In his paper called ‘’The 
Name and Nature of Translation Studies’’ presented in 1972 in International Congress of Applied Linguistics, he 
emphasized that translation should no longer be examined by other disciplines and that it needs a discipline to 
examine its own subject matter and there is a need for Translation Studies. In his paper Holmes tried to explain the 
birth of a new discipline and its developments and sub-fields. Holmes’s paper is milestone for Translation Studies 
yet, the birth of Translation Studies is not the outcome of a process. The development of a field requires the 
interaction of various components. Holmes, definitely, contributed to such a development (See Holmes, 2008). 
Points Holmes made in his paper emphasize the need for Translation Studies and present the infrastructure of the 
relevant scientific field. However, the rise of Translation Studies and its acceptance as an autonomous discipline 
have been possible with the dramatic changes of perspectives against translation. This development is considered as 
paradigm change.  
In his book “The Structure of Scientific Revolutions’’ Thomas S. Kuhn refers to changes in science tradition as 
“scientific revolutions”. According to Kuhn, the appearance of different views creates a power struggle in 
information production and scientific development (See Kuhn, 2006: 16). Kuhn refers to competing scientific 
approaches as “paradigm” and he further states that scientific tradition is no longer able to provide answers to 
scientists and this is a “crisis” for the current scientific paradigm. A paradigm in crisis is the precursor of a paradigm 
change. Kuhn refers to such a change as “scientific revolution”. With the paradigm change in Translation Studies, 
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translation is evaluated in its own reality and Translation Studies that emerged in 1970s shifted its way (San, 2014: 
22).   
Within the scope of this new approach, awareness of complex structure of translation is strengthened and a 
multidimensional approach is adopted. Thus, translation is no longer regarded merely as a product and translator 
became visible together with translation process and function as well.  Such target-oriented approaches caused the 
source text lose its holiness. On the other hand target system and the function of translation in the target system are 
placed in the center. In that regard, target oriented approaches investigating translation in its own integrity become 
prominent, subject matter of Translation Studies is concretized and its distinctive perspective is strengthened. 
During the course of this process, it is possible to mention that movements appeared in time. Target culture and its 
expectations gained importance particularly in the relevant years. As a result of the relevant approach Functional 
Theories and Descriptive Translation Studies are developed. These theories and approaches mainly deal with the 
perception of translated text in the target culture and its function rather than its reflection of source text and the 
author. They put emphasis on the context and the possible function of the translated text in the target culture. For 
that reason they approach translation in different aspects. During the course of this process we can conclude that 
these approaches developed as movements as well. In that regard, German movement adopted mainly functional 
approaches while Anglo-Saxon movement favored descriptive approach. In time, a French movement appeared as 
well. French movement attached importance to discourse analysis and interpretative method.  
Accordingly, we can speak of three movements in Turkey within the field of Translation Studies in terms of their 
prevalence. Tracing the movements in translator training is only possible through examining the courses on theory. 
With this purpose in mind we will present some information on translator training in Turkey then the departments 
will be investigated. 
4. Translator Training in Turkey and Its Goals 
Even though the practice of translation has a long history, academic translator training has been adopted only 
recently. Translator training in the world can be traced back to 19th century however academic translator training 
began in 20th century. “Translator training departments that used to be merely institutes became parts of universities 
or started to function as autonomous faculties following 20th century either because of requirements or through 
reforms. For example, Linguistics Faculty in Moscow has been training translators since 1930 under a different 
structure. The relevant translator training can still be seen in Russia, China and Middle Eastern countries. 
Multilingual translator training institutes on borders of French and Germany became parts of universities under 
various names following the Second World War” (Eruz, 2003:80).  
The process has been different in Turkey. According to previous perspective translators were seen as “mediators 
between different languages” (Ammann, 2008:14). Translator training in the relevant period is mainly shaped by the 
prevailing understanding of translation and it is quite natural that the perspective prioritizing language is reflected on 
training. Thus, translator training was given in the departments of foreign language teaching and philology. Back 
then, translation practice in the courses had a different function than it has now. Translation practice exercised in 
such departments was considered as an instrument that contributes to language teaching. Currently, translation 
practice is still exercised in language, literature and foreign language teaching departments. The first academic 
translator training in Turkey is initiated by Hacettepe University and Bogazici University.  Particularly in the last 15 
years the number of translator training departments increased dramatically. Such an increase could be related to 
abovementioned developments (For further information on developments in translation studies see Şan, 2011).  
Translator training departments and scholars in the field paved the way for scientific research in the field. In that 
regard industry, education and scientific progress are developing with relation to each other.  
The increasing need for translation in the industry lays burden on education institutes.  New fields in translation 
industry required departments to question their own responsibilities. Current approaches put emphasis on the way to 
shape and design the training and to what extent translators can be trained for industry. Christiane Nord’s paper 
called „Praxisbezug im Ubersetzungsunterricht – Wie realitatsnah muss eine universitare 
Translatorenausbildungsein?“ is among the widely accepted studies in that regard. Nord argues that university 
education should be designed scientifically and should be comprehensive. Since there is a wide range of fields in 
translation industry Nord claims that translator training should aim to train students as experts in cross-cultural 
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communication rather than “conference interpreters or experts on information technologies”. She further adds “legal 
experts should be raised not lawyers or judges and physicians should be raised not neurologists or gene researchers” 
(See. Nord, 1990: 9). Nord claims that academic translator training lacks the education necessary to gain expertise. 
In other words, there should expectation that translators will be ready to work in the industry. According to Nord, 
translator trainees should be given theoretical and historical knowledge together with translation exercises in order 
to gain translation competence. Nord emphasizes that it is crucial to instruct translation-oriented research and 
methods systematically and in a practice-oriented manner and trainees should be informed on the use of 
technological instruments necessary to translate.  On the other hand she states that theoretical knowledge should be 
put into practice with real or real-like translation tasks and students should be trained to find translation problems 
and solutions to such problems (Compare, Nord, 1990:11).  
Turgay Kurultay in his paper called “Neler olmazsa Ceviri Egitimi olmaz? Ceviri Egitiminde Temel İlkeler 
belirlemeye yonelik bir deneme – Indispensables of Translator Training: Determining the Basic Principles of 
Translator Training” discusses the main goals of translator training and he explains the competencies a recent 
graduate should have.  According to Kurultay a graduate should be able to create texts for a certain purpose and 
function and should be able to criticize other texts and offer comments. She/he should analyze the translation task 
and guide and counsel the employer on the features of the outcome of the relevant translation task.  In addition, 
graduates should be in a position to either accept or reject the translation in other words they should be able to assess 
their own talent according to their knowledge and current working conditions. Kurultay claims that graduates should 
be able to translate for different purposes and make decisions in line with the communication environment. They 
should be able to act as experts and mediators in cultural communication and they should be able to have enough 
knowledge to assess current circumstances and shortcomings to find a common ground between parties (Compare 
Kurultay, 1997: 27). Departing from the competencies Kurultay has emphasized we can claim that the goal of the 
training is “to raise awareness”. This awareness can be defined as translation competence. Translation competence is 
based on language competence, text competence, culture and specialty competence (See Eruz, 2008: 219-220). 
Goals of translator training departments might be different from each other in some terms however the 
abovementioned components should be the key goals of the departments. Thus, the main goal of the academic 
translator training should be to develop translation competence.  
These thoughts are in parallel with the expectations that appear in the occupational standard of translation 
profession. According to our findings, when we compare the departments we will be able to observe whether there is 
compatibility in the general idea. 
5. Investigating the Translator Training and Curriculum in Turkey 
Student Selection and Placement Center’s (OSYM) 2014 Guide has been examined in our study. The 
departments examined are given here: 
 
Table 1. Universities in OSYM 2014 Guide and Websites. 
1 Abant İzzet Baysal University Translation and Interpreting (English) www.ibu.edu.tr 
2 Atılım University Translation and Interpreting (English) www.atilim.edu.tr 
3 Avrasya University Translation and Interpreting (Russian) www.avrasya.edu.tr 
4 Beykent University Translation and Interpreting (English) (Russian) www.beykent.edu.tr 
5 Bogazici University Translation Studies (English) www.boun.edu.tr 
6 Cumhuriyet University Translation and Interpreting (English-French-Turkish) multilingual www.cumhuriyet.edu.tr 
7 Cankaya Universitesi Translation and Interpreting (English) www.cankaya.edu.tr 
8 Dokuz Eylul University Translation and Interpreting (Turkish-German-English) multilingual www.deu.edu.tr 
9 Ege University Translation and Interpreting (German) (English) www.ege.edu.tr 
10 Hacettepe University Translation and Interpreting (German) (English) (French)  www.hacettepe.edu.tr 
11 Halic University Translation and Interpreting (English) www.halic.edu.tr 
12 İhsan Dogramacı Bilkent University Translation and Interpreting (English-French-Turkish) multilingual www.bilkent.edu.tr 
13 İstanbul 29 Mayıs University Translation and Interpreting (Arabic) (English) www.29mayis.edu.tr 
14 İstanbul Arel University Translation and Interpreting (English) www.arel.edu.tr 
15 İstanbul Aydın University Translation and Interpreting (English) (Russian) www.aydin.edu.tr 
16 İstanbul University Translation and Interpreting (German) (French) (English)  www.istanbul.edu.tr 
17 İzmir Ekonomi University Translation and Interpreting (English) www.ieu.edu.tr 
18 Kafkas University Translation and Interpreting (Turkish-English-French) multilingual www.kafkas.edu.tr 
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19 Kırıkkale University Translation and Interpreting (Arabic) (Persian) (French) (English)  www.kku.edu.tr 
20 Marmara University Translation and Interpreting (English) www.marmara.edu.tr 
21 Mersin University Translation and Interpreting (German) (French) www.mersin.edu.tr 
22 Okan University Translation and Interpreting (Arabic) (Chinese) (English) (Russian)  www.okan.edu.tr 
23 Sakarya University Translation Studies (German) www.sakarya.edu.tr 
24 Trakya University Translation and Interpreting (German) (English) (Bulgarian) www.trakya.edu.tr 
25 Yasar University Translation and Interpreting (English) www.yasar.edu.tr 
26 Yeditepe University Translation Studies (English) www.yeditepe.edu.tr 
27 Yeni Yuzyıl University Translation and Interpreting (English) www.yeniyuzyil.edu.tr 
28 Yıldız Teknik University Translation and Interpreting (French) www.yildiz.edu.tr 
 
First of statistical data of the examination will be given. The number of translator training departments was 2 in 
1983/4 while the number rose to 28 in 2014. The departments function under the following faculties; 18 departments 
in Faculty of Arts and Sciences, 2 in Movement of Foreign Languages, 7 in Faculty of Letters and one in Faculty of 
Humanities and Social Sciences. According to OSYM guide 3 of the departments are called ‘Translation Studies 
‘while the other 25 departments are called ‘Translation and Interpreting’. In terms of languages used in the 
departments there are 45 departments. The number of languages according to departments is as follows: English 20, 
German 6, French 5, Russian 4, Arabic 3, Bulgarian 1, Chinese 1, Persian 1, and multilingual 4. In 1983/4 only 
English was offered in the departments now the number of languages offered rose to 8. Except two departments the 
curricula of the relevant departments are available online. The course contents of the departments are available on 
their websites. The data in this study includes the information obtained at the time of research. The instructor of the 
courses is not included in the investigation for reasons of objectivity. The evaluation of the data is conducted 
assuming the data on the websites are correct.  
The following matters are taken into account in the study:  
1. To have a general understanding the curricula of all the departments are examined. 
2. In order to assess the influence of movements, theoretical course contents of some departments are examined.  
We had a certain expectation on basic structures of departments and their idea after having had knowledge of 
occupation standard and goals of translator training. Therefore, we expect to find courses to help students gain 
language competence, text competence, culture and specialty competence. Despite the language differences in some 
departments we expect the relevant departments to offer a similar approach on general information courses and build 
the theoretical background of translation competence. In applied courses, the difference of languages will surely 
bring various applications and exercises. In accordance with the expectations, the difference should only reveal itself 
in applied courses. 
In our examination conducted according to such expectation, it is found that the general idea and logic of the 
universities are alike. Particularly, there is similarity in obligatory classes in the first semesters. Even though the 
name of the courses change slightly courses such as oral expression, written expression, comparative knowledge of 
countries, introduction to translation and text analysis can be found in the early semesters.  The content of the course 
might depend on the instructor however they are mainly focused on language, text and culture competence.  In the 
following semesters, again with slight changes, translation methods, translation theory, translation criticism, 
consecutive and simultaneous interpreting courses are offered to probably strengthen the background of students and 
develop translation competence. According to main goals of academic translator training, we observe that the 
structures of the departments are compatible with the main idea and logic. 
However, there is difference in elective courses. Following the restructuring of higher education the number of 
elective course in 7th and 8th semesters is raised. Within that framework, the diversity of translation practice 
courses is noteworthy. Courses such as Media Translation, Subtitling and Dubbing, Medical Texts, Literature 
Translation, Intralingual Translation, Court Translation, Economy Texts Translation, Poem Translation, Children’s 
Literature Translation, Patent Translation, Conference Interpreting, Legal Texts Translation, Disaster Interpreting 
etc. are included in the curriculum of some departments.  
Following our examination to have a general understanding we can conclude that the relevant departments share 
a common ground and understanding. The course content and name of courses are used in the investigation. But the 
findings should not be accepted accurate as the courses might follow a path other than the data given. 
This situation does not change in terms of languages as well. The influence of different languages is more 
obvious in the same departments. These universities are as follows: Beykent University, Ege University, Hacettepe 
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University, Istanbul 29 Mayıs University, Istanbul Aydın University, Istanbul University, Kırıkkale University, 
Mersin University, Okan University ve Trakya University. When we examine the curriculum of departments in the 
same universities offering different languages, we observe the difference as in Istanbul University where French, 
English and German is offered.  
Another subject matter to be discussed in this study is whether language difference is also felt as adoption of 
different movements. In order to trace the understanding of movements in the departments, an examination of 
theoretical courses is necessary because language difference in applied courses is used as an instrument while it is 
felt as a scientific approach in theoretical courses. In other words, theoretical approaches offer the ground for 
examining the influence of movements. Therefore, translation theory courses of some departments are examined. 
English, German and French, widely offered languages, are used in order to conduct the relevant examination 
(within that framework, based on accesibility the theoretical course contents of the following universities are 
investigated: German Movement: Sakarya University, Mersin University, Trakya University and Hacettepe 
University. English Movement: Hacettepe University, Izmir Ekonomi University, Trakya University and Arel 
University. French Movement: Mersin University, Hacettepe University, Yıldız Teknik University).  
Following the examining, the difference of influence of movements draws attention. Upon investigating the 
curriculum and course contents, it was possible to observe the difference in the materials used in courses. Difference 
is observed in the subjects covered and materials used in courses. In all courses Turkish materials are used, however 
the influence of movements is apparent in foreign language materials and curriculum. The difference of materials is 
particularly noteworthy. That basically stems from adopting a different movement. For example in departments 
offering German, main scholars of German movement such as Erich Prunc, Werner Koller, Radegundis Stolze, 
Klaus Kaindl, Paul Kussmaul, Heidrund Gerzymisch-Arbogast, Holz-Mantarri, Katharina Reiss and Hans Vermeer 
are given priority. In English departments the influence of English movement is apparent as well. In such 
departments, prominent scholars who adopted the approaches of English movement such as Paul Ricoeur, Antony 
Pym, Susan Bassnett, Mona Baker, Andrew Chesterman, Jeremy Munday, Peter Newmark and Venutti are studied. 
A similar tendency is observed in departments offering French. Studies of Marianne Lederer, Vinay Darbelnet, Jean-
Rene Ladmiral, Gile, Delisle and Michel Ballard are mainly used as course materials. Despite the resemblance of 
course content influence of different movements is still felt. 
6. Conclusion 
Within the framework of this study the development of translation and translation profession is touched on. In 
accordance with the information gathered, the goals of academic translator training are determined and the 
compatibility of the occupational standard with other perspectives is confirmed. In that regard, it can be concluded 
that the same approach should be reflected on translator training as well. In order to confirm the relevant conclusion 
and to determine whether language difference is felt as adoption of different movements, the curricula and course 
contents of some academic departments are compared and examined.  
According to findings of this study, it is possible to speak of compatibility in departments particularly in 
obligatory courses. Difference of language does not cause any difference in obligatory courses which are main 
courses to develop translation competence. The findings indicate a common ground among departments. There is a 
variety of elective courses in universities and this variety should not be considered as deviation from the goals of 
translator training because such a variety does not affect the general goal of developing translation competence. This 
could be considered as the strengthening of competencies acquired earlier. Transparency and variety required by 
Bologna Process is properly applied as well. Such a variety could be regarded as a progress in terms of industry 
expectations and occupational standard.  
We have observed differences of movements in academic translator training departments that resulted from the 
language of instruction. We need to discuss the positive and negative effects of such differences and the necessity of 
cooperation between departments. The effect of language of instruction in determining the course material could be 
regarded as natural. We can claim that departments are both language/culture and practice-oriented in terms of 
language pairs and the working environment of the translator is taken into account. The question of handling the 
difference which occurred in theoretical courses instead of applied courses contrary to expectations could be a 
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research subject for another study. In order to strengthen the translation profession, cooperation in theoretical 
ground will clarify the industry expectations and translator profile. Developing translator competence appears to be 
the main goal of academic training. For that reason, subjects such as text analysis, text production, translation 
strategies and methods, theory and scientific approaches are dealt with. We have already mentioned that in dealing 
with these subjects the interaction of movements gains importance. Translation strategies and methods feed from 
these theoretical approaches and such an interaction should reveal itself in translator training. This makes us think 
that there should be unity among departments in terms of main approaches even the language pair is different.  
In order to enable cooperation between translation and translator training meetings have been organized. The first 
meeting convened in Istanbul University in 1997, the theme of the meeting was “Turkiye’de Ceviri Bolumlerinde 
Egitim Kosulları ve Gelisim Olanakları-Conditions of Translator Training Departments in Turkey and Chances for 
Development“ (Papers presented in the meeting are published with the title “Forum: Turkiye’de Ceviri Egitimi 
Nereden Nereye?” by Sel Publishing). Later on a series of meetings convened where the need for coordination is 
openly expressed. Other meetings were organized in Bogazici University in 2010, then in Hacettepe University and 
finally in Bogazici University again in order to discuss the common problems of translator training and its goals.  
Despite the fact that finding a common ground is open to question, if occupational standard and industry 
expectations are taken into account, it is obvious that the subject should be examined and clarified. 
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